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THE SUPERINTENDENCY OF MAXWELL D. TAYLOP: PLANTING THE SEEDS
Ur LeAUEK U VE]LUPMENT

On 22 August 1945, Major Generai Maxwell Dzvenport
Taylor participated in an emotion-laden farewell review of
the 101st Airborne Division; the elite infantry qutfit he
had commanded so ably since prior to the Hormandy invasion
of World War 1I1. After thirteen days of ieave, he was sworn
in as the fortieth Superintendent of the United States
Military Academy, succeeding his wartime predecessor, Major
GeneralﬁFrancis B. Wilby. The only guidance he received
from Army Chief of Staff Dwight D. Eisenhower, was to
improve the teaching of milltary leadership and to maintain
the Honor System.1

Although guided by the seemingly simple wisnes of his
superior, General Taylor assumed the mighty responsiblility
of developing and implementing an educational program for
cadets that would help them to become successful ieaders in
a post-war military rapidly advancing technologically. ‘He
fulfilled these expectations of General Eisenhower as wel]l
as his own, by introducing change at the academy based on a
personal philosophy that emphasized character development as
the key ingredient of a good officer. General Taylor s life
as a child, as‘a cadet at the Academy, and later as an
officer was marked by a strong character and concern for
developing the mind and body, particularly his own. Under
his Superintendency, cadet development toward this aim wouid

be achleved through a lipberal academic¢ curriculum and



rigorous physical educatlon and tralnins., Addltionally,
miiitaﬁy ieadership training and morai-ezhicai cevelopment
were enhanced by teaching resconsibility in as practical an
environment as possible.

General Taylor, as Superintendent of the United States
Military Academy was the right man for the job at the rlghts
time. :He owed his philosophy to his chiidhood upbringing,
tenure.as a cadet, exciting career as an Army officer during
the inter—yar period between Worid Wars [ and II, and as a
proven comSét commander. Simply put, his past experience
forgedlln him(an indomitabie belief that character was the
key attribute of a successful professiona qfficer and that
it wasiderived,through intellectual, physical, and moral
growth. That is the philosophy he brought to West Point
after Qorld War II, and It would manifest itself both subtiy
and ovért!y in the reshaping of the Acacemy. He was
successful in defining the Academy’s mission then, and
makinglcontributions to the VWest Point experience that
enhancéd accompl ishment of that mission.

Although often difficult to evaluatie and Jjudge the
effects family and friends have on oneseif, Taylor related
his accomplishments in life back to his origins. Born on 30
August ‘1901 lniKeyesvllle, Mlssour!, Taylior would learn the
importénce of intellectual develiopment from the beginning
with his very first experience in schooi. He attended the

Kansas City public school system, which was of very high
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quality, and many of his teachers would remain his friends

tnrouahout thelr lives. These pecopis stimuiated!and
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encouraged young Taylor to precaress faster than normai,

o

enapiing him to finish high school at the age of fifteen.2
Throughout his childhood, he never failed tc be
mesmer§zed by the stories his grancfather, a one-armed

1

Confederate veteran, toid him about the Civil War. Duly
impres;ed at this young age, Taylor made & commitment in the
sixth grade to become a major generai in the Army. Although
his father aspired for nim to become a iawyer like himself,
a military destiny lay in Taylor’s future.3

By the time Taylor received an appointment to West
Point, he was well grounded as an academician and scholar.

His primary and secondary education emphasized classical

studies. Although proficient with Romance languages, he was (:)
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so weak in math and science skills pecause he iacked any
formal coursework, he had ﬁo encoli at a junior coilege tor
th vyears to bolster these deficienes so that he could gain
admission to West Point.

As a cadet at West Point, he excelled academically,
graduating fourth out of 104 in general order of merit from
the Class of 1922. Regardless of the math, science, and
engineering emphasis of the Academy curriculum, Taylor stiil
maintained a keen interest in humanities and social
sciences. Although electives were not offered in those

days, this Interest would become evident in his future



éducatian and, mos=t sigﬁificantly, with his contribution to
formuiation of national defense policy and stategy during
the Keﬁnedy and Johnson administrations. His keen interest
in the humanities a;d social sciences would alsc manifest
itseif in mény of tge changes he made as Superintendent.

| He was gratef@l to the Academi for fhe expdsure to
sports other than tennis, which he led as team captain for
two years, since such exposure rounded out his own character
as he developed confidence and physical courage. The latter
was an;ability he considered essential to an officer in
combat{ Additionally, he seemed to have‘enough time as a
cadet for recreational reading In the library, particularly
in pPhilosophy and military history.4

The Army’s much improved officer edubation system

helped him to develop professicnally as well as to intensify
his coﬁmitment to a military career. His West Point
experience, coupled with subsequent military scheol ing
stimulated further self-study and personal improvement.
Taylor was the beneficiary of a directive from Army Chisf of
Staff, General Douglas MacArthur, whereby company grade
officeré could be selected for attendance to Command and
General Staff College. Taylor was selected while a first
lieutenant and schooled with Matthew Ridgeway anc Walter
"Bede!lf Smith, to name a few. He stayed in the Army, where
advanceﬁent proceeded s]owly, because it offered him this

enviconment for personal growth, desplte the Inferlior



“senicrity system thet'promoted’him te captain'thirteen years
after gracuation.S'

A peravioral scientlst might co:rectiy idenﬁify
as pbeing a person with a hfgh need for achievement and
personai and professional growtn, Witn the drive;to”
acccmpiish them coming from witnfn.s As Superintendent. he
wouid frame the miseion of the Academy fo'produce a
liberally educated officer, instilled with a quest for
knowledge and personal énd professional growth fhat wou i d
cont inue beyond graduation. Command and Generel Staff
College, the War College, language development, and‘teaching
at West Point, all prior to World War II, stimulated his
growth and strengthened ideas about the positive correiation
petween intellectual and chabacter development. This wide
array of experiences was the fuel for his own fire, a
sel f-motivated quest for knowledge and understanding.

George Marshall provided Taylor with a personal
example of character;in leadership while he served on the
Staff from 1941 and 1942. Although only an action officer
In the G-3 sectlon, hils contact wlth the Chlef of Staff was
nevertheless frequent. The personal iesson he learned irom
Marshall was that a staff officer never present an iséue to
a superior officer forjdeEision without having a
well-thought out opinion of one’s own.? Tayldr would be

grateful toc Marshall for selecting hih to command the 101st



Recognition of the extreme importance of physica:
conditioning became even more paramount after nis
-invoivement with airborne operations during World War 1.

To be effecﬁive as é membef,of é fighting férce,‘airbc:ne
soldiefs, including the Commanding CGeneral, had toc maintain
high levels of physical conditioning. As commander of the
10ist during the Normancy invasion, charged with a mission
v“to secufe terrain behina enemy lines, Taylor saw cieariy the
rewardé of physically fit oificers leading their soidiers by
example.

Why cid Marshall pick Taylor as Superintendent?
Tayior states in his biogréphy that he was not providea an
explanation from Generai Marshali. HNo doubt he was a
talented officer with a successful combat record and &
repucation as an intéliectual, an atnhlete, and an exiremeiy
competeht army officer. Also in his favor, perhaps, was the
fact that he had been a cadet during MacArthur’s
Superintendency. This era marked a similar post-war
transition period when the Academy returned to a four-vear
curriculum, integrating lessons learned from World War 1I.
Taylor’s selection essentially boils down to another |
brilliant gecision by George Marshall. He was uncanny in
his ability to pick the right people for the job and the

Taylor decision was no exception.8



Given that providing the nation with the best officers
in tne world involved buliding their character, Tayior’s
agenca for West Point was destinec for success. At least

the credentials he brought with him generated an atmospherk

-

of acceptance and optimism. The Cctober 1945 Assemblz; a@

alumni magazine put it succinctly:

In the service today there are few officers better
gualified to pilot the Academy during its present
transitional phase. In addition to his academic
gualifications, he brings a brilliant recora as
the fighting commander of the 101st Airborne
Division. To cadets disturbed by the lengthening
of their stay at the Academy from three to four
years he comes as a representative of the first
four-year class to have gracuated after World War

i. A weli conditioned officer, he can serve as a
mode! of physical and mental health fitness to
cadets and officers alike. de is possessed also

of the flexibility which mey prove essential in
meeting promptly the changed conditions of
military training which recent scientific
developments may bring about.?

Prior to assuming command oI the .United States
Military Academy, Taylor received no special instructions or
guidance from the War Department. at least officially. This
situation never changed while he was Superintendent. The
oniy expression of interest from abcve, came from the new
Chief of Staff, General Eisenhower. In an unofficial letter
sent to Taylor at the beginning of his Superintendency at
the Academy, the Eisenhower asked him to insure the

continuance of the Honor System arnd to consider establishing

a course in military psychology.10 Fulfillment of the
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econd request eventually led to today’s Department cof
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vloral Sclences and Leadership.1l

faylor chéracterized his relationship as
Superihtendent with the War Department as being cne in which
he received littie guidance and solid support, enapbling him
to make changes in the permanent faculty énd cufriculum
without waiting for the anticipated rubber stamp approval in
Washington. This decentralized environment was critical,
enabling Taylor to accomplish as much as he did. No one
will ever know how many other Superintendents had a vision
and agenda that could not be put into effect because of an
overpbearlng War Department or uncooperative facuity.
Tayior interagted well with the permanent faculity. Another
observétion Taylor had of Marshall while Chief of Staff, was
that "his strong personailty had such an unnerving effect on
officers around him that It adversely affected the quality
of thelr work."12 He would not make the same mistake with
the Weét Point faculty. Nowhere in the records co signs of
a conflict between Taylor and the faculty emerge, a
situation so common £hroughout other Academy
administrations, old and modern. William Clark, Taylor’s
aide-dé—camp during his last two years as Superintendent,
recent}y recalled that Taylor maintained a close and cordial
relationship with senior members of the faculty, especially
those on the Academic Board.{ He believed the key to

Taylor’s successful influence over the faculty was due to a



comzination of common sense decision making within the
trarsitional environment in which wWest Point was emerging
anc nis inteilectual competence. On the latter, Clarke
statzed emphatically that Tayior "had no intellectual egqual”
on :the faculty, and Taylor knew it.13

Taylor inherited the decision for a return to the
standard four year program, abandoned during the war, and
forced a mission statement with educational goais'directed
towards integrating'"lessons learned" from World War II into
an Academy ;hat would need to produce leaders who had the
"checacter" necessary to lead effectiveiy in an increasingly
tecrhnological Army and further his personal education on his
own. In a pamphlet published in March 1946 titled West

Poirnt Looks Ahead, Taylor outlined the academy’s mission:

The mission of the Military Academy is to instruct
and train the Corps of Cadets sc that each
graduate shall have the qualities and attributes
essential to his progression and continued
development throughout a lifetime career as an
officer in the Regular Army.14

The nucleus of this statement de-emphasized specialty
training for the service; a common practice during the war,
particularly with regards to pilots. Furthermore, Taylor
envisioned that the West Point experience would plant seeds
in cadets that would grow roots anc blossom as they became
successful Army officers. Paramount in his thinking were

lessons learned from World War II and advancement of



military technology. Havlng to exclude cverwelght and aging

non-commiscioned officers from participation at the
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beginnlng zf World War II, Tayior witne
inept leacsrship from the junlor officers thrown into combat
roies to replace them. In a speech to the graduating class

of 1946, Tzylor described the qualities an officer needed to

effectiveiy lead the citizen and regular soldiers in combat:
I sucggest that all the great leaders of the past
and tthe present have been conspicuous for the
following three '‘qualities. First, they have been
devoted to the welfare of their troops. Next,
they have peen richly endowed with human
understanding. And finally, they have stood out

by treir professional competence and ability.15
His three-:ier description of a good leader’s attributes
integraie the paét and future. Based upon history and
combat experience, these attributes described character.

West Zoint was at a cross-roads when he arrived as
Superintencent. A worid war was over and there were lessons
that woulc demand the Army’s adaptation. At the same time,
characteristics of leadership had not really changed over
the years. While he was éonfident of his understanding of
leadership and character, he knew that rapidly advancing
technology waé changing the Army and the society it served.
Taylor cou.a have made what might have appeared at the time
a wWwise dec:sion; to force a narrowly focused curriculum
based sole:y on either Math, Science, and Engineering, or

Humanities and Social Sciences onto cadets. His keen
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interest in the humanities and spcial sciences and his
reccgnition of the needs cf growing technclogy era
inf%uence§ his premise that charac:er development wouid
depend hegvlly on influence from both tracks. Thus the
acacemic Lasis for a liperal education that Tayior pelieved
was so esSenfia) for character development was formed.

Intellectual development was the foundat :on necessary
tc “buildm an officer who fulfilled his potential.
Recognizing the Importance soclal sclences and numanities
played in his own education, Ta&lor fundamentaiiy changed
the “look" of the curriculum. He expanded the courses
currently‘offered in these areas without det:ac:ing fr5m
math, science, and engfneering programs. The net resuit waé
an ovefall increase in academic course load for cadets
during Taylor’s Superintendency. He expanded the Department
of Economics, Government and Histcery (which he changed to
the Departméent of Social Sciences) and military history by
by increasing the number of faculty and courses they
offered; resulting in'a significant increase in exposure to
cacdets. He used the military history course to impress
principles of leadership upon the First Class oy haQing them
study historical examples of proven léadership from the
world’s greateét generals.16

As a transient, Tavlor knew that he had only a short
time to make his mark in a manner that remainec after he was

gone. In the first month of his Superintendency, he

11



obtained all the help he would need. A Board cf

Consultants, consisting of distinguished civilian educators

and general oﬁficers representing the principai components

cof the Army, qhaired by the president of the Massachusetts
: i

Institute of Technology Dr. Karl Compton, visitec West Point

to criticizel? the new four year curriculum. The Board
praised the n?w mission statement’s inference c¢f a
broad-based liberal education with post-graduate education
left ub to the service branches afte; graduation, and
recomménded additional faculty positions. Additionally,
they preised the concept of integrating a progrem of
physical education and intramural athletics. Taylor couid
not have gotten more favorable comments to back his
philosophy for cadet character development. The Board
commented, however, that it appeared that cadet education
was a bit too rigorous and demands on time resuiting from
the relentless and diverse activities should be reduced
across the board to allow more time for reflecticn.18

Taylor accepted the.validity of the observation, yvet
eSsentially dismissed the practicality of implementing any
stateg? to reduce demands. His past experiences taught him
that success achieved by cadets in a demanding anc stressful
environment was qualitatively better than one he might get
1f the experience was too "easy."19 The question still

remains: was it the Board’s recommendations that influenced

Taylor, or did they provide a convenient, officiai, and

12



external piedge of support? Taylor s personai znilosophy
was cleariy congruent with his agenda for West Foint: &
|iperal education within an environment in a discipiined
military setting that demanded integrity and exceptionai
levels of physical fftness. Considering the traasitional
ccntext in which Taylor operated, the question is moot.
Taylor’s agenda was congruent with the Board’s
recommendations, with the exception of the intense course
load, because the negds of society and the Army were
similar.20,

Tayicor implemented many initiatives during the first
vear of his Superintendency. Prior to doing so. he set
about as "nis primary task a thorough study of the Academy
as it was in relation to what it should become in the
postwar period. He was interested in determining "whether
the curriculum was consistent with the principies of a
genéral education or Qhether a tendency to premature
socialization had crept in during the war years.” On
military training, he wanted "to be sure that we were
concentrating our attention on the requirements of leading'
the civilian soldier rather than professional eniistee of
prewar days."E{

Taylor could not have been more pleased with the
quality of the professors who came to the Academy,
particulariy those who joined the departments teaching the

humanities and social sciences. Scholars with distinguished

13



cdemle credentials wers resconsible for
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comzat records and ac
expanding the quantlity and quality of contac: wiith cadets
unde:lthe Taylor adminisiration. The most crominent new
profeésors were Colonel George A. Lincoln in the Social
Scienées Department, Colonel "A.D, Stamps in Military
Histoé?, and Colonel Gecrge R. Stephens in Engliéh. Havihg‘
established a new course in Military Leadership and
Psychology, Taylor hlred22 officers to teach it who had been
very successful in WOer War II. He felt that "the
decorations on their coats wére impressive evidence of their
right to teach leadership and induced in the cadets a
respectful attention."23

He gave special attention to the English Department.
Colonel Stephens, prior to coming to West Pcint had been a
civilian Professor of English at the Naval Academy. It is
not surprising that Tay]or would place so much emphasis on
upgradiﬁg the teaching c¢f a languages. So serious was he
about i&proving the quality of cadet’s English experience,
that each year he made a speclial speech to the Fourth Class,
encouraging them to take seriousiy the neec to become
effective communicators.24

Cadet exposure to numanities and socizi science
cources increaéed steadily without significant reduction in
math, séience, and engineering courses. Cacet time
certainiy became a premium under Taylor‘’s reign. Two years

after he arrived, he reported that "there hzd been a

14



definlte trend away from the rilgid scientific-mathematical
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trainlng of former times Iln order to create a Sourse

lntefspérsed with so-catied llberai subjects.” .n face,
social %ciences and humanities occupied 40% of the cadet's
course E-load. With the permanent departure of equestrian
traininé from the curriculum, space was made 5vaf1able7for
this gr;dual increase in social science, history, economics,
and lanéuage courses. Included in the Department of Socia:
Science was a new course that studied national security.25

Taylor implemented the éptitude System designed to
identify to the Academy cadets who failed to measure up to
acceptable standards of character and leadership. Cadets
"who satisfied mental and disciplinary requirements but
iacked the spafk necessary to lead soidiers in combat were
separated under the system. Based on ratings from peers,
tactical officers, and instructors, a psychoiogical profile
of tnhe cadet was constructed to identify those who would be
considered for seperation. The system was essentially
designed b? the new Department of Military Leadership and
Psychology.

Taylor was enthusiastic about the whole process.
Since he believed that leaders possessed certain acquired
traits, the Aptitude System not only fit into his view of
leadership and character but that held by personality
psychologists of his time. Unfortunately, Taylor did not

have the benefit of the knowledge that we have today that
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refute$ the trait theorl=st2 view that leaders |
mace.26‘ The system articulated a methodcicgy fcr assisting
cagets’ to deﬁeiop their character or poiniing them towards
anocther careér field.27

Despit% his keen interest in humanities and social
sciehces, Taﬁlor emphasized maintaining a balance with math,
science, and engineering, even in light of the growing
technology, Because he never forgot that people had done the
fighting in wars in the past and would do so again in the
future; regardless of how many "push—button" weapons had
been invented. The hard sciences definitely had their place
in developing a young man‘’s mind for sclving problems. Yet,
the humanities and social sciences would take that well
conditioned mind and refine its ability ts consider the
human factor. Taylor emphasized that officers lead men, not
machinés.ZB

Although MacArthur, during hisISuperintendency,
emphasized that every cadet would be an athlete, Taylor
considered athletics integral to the deveiopment of
character in cadets and used it as a litmus test for
admiés@on and graduation. Statistically, he saw a positive
corre1étion between cadets who were in trouble academically,
emot ionally, bﬁysically,.or milltarily. The reverse was
also true. Cadets who were not In trduble, were usually
physically fit. To reduce the possibility of the former

situation occurring, the Academy establisned rigorous
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aptitude regquirements to screen out those app!icants whose
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rnces of success seemed doubtful. Faced witnh zceclining

appiications for admisslon to the Academy, remin.sScent of .

was 2 particular]y?bold strategy for Taylor o foliow.
Cadets were placed;on avtimetable and expected t5 imprové in
performance over tﬁe four years. Those who did not meet the
standard were sepaSated. wWhat was -a harsh philosophy to
some, was a means to spare the Army officgrs who did not
have sufficient character to lead soldiers in combat.

Cadets were not the only ones on the receiving end of
his philosophy. Taylor travelled extensiveiy throughout the
world, spreading his personal philosopy of leadership, which
by the time he left tﬁe Academy for Berlin, had become the
West Point message. His most prolific speeches covered the .
topics of West Point’s curriculum and leading the American
soldier. Ciearly, success with the former wocuid lead tc
success with the latter. Taylor never lost sight of the
most important challenge that lay. ahead for graduates of the
Academy: leading soldlers in combat.  He knew that for new
graduates to .succeed, they would need to have a character
shaped by the development of their mind and body; that had
been his persohal formula for success, and he was confident
it would work for others.

Cadets; lifestyles improved with Taylor at the helm.

He established a program whereby’cadets_travelleo the

17
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country on Speaklng engagements2, u=2ually In thels home ToOWn,

This served not oniy as & means of extending privileges to
cacets, but a clever way té gain positive expos;:é for the
Academy. In terms pf priv}leges, Taylor believez that more
of them should be granted %o those who earned theﬁ with hard
work ih the classcoom and ﬁn the gymnasium. Weexend passes,
allowing cadets to leave West Point in civilian ciothes and
drive cars became common p;actice for those whoc earned the
privileée.

Taylor was a successful concensus builder.h There was
little strife between himself and the hierarchies contrﬁ)}ed
by the Dean and the Commandant of Cadets. Consicering the
misery and turmoil so many other Superintendents had to
weather, with few lasting results after their departure, as
in MacArthur’s case, Taylor’s impact was markec with a
positive tone and long-lasting effects from his presencé.29

Téylor’s Superintendency was characterizec as
reflecting past experiences and pursuing a stancard of
excel lence deemed necessary in the future. His cwn
intellectual and physical development, ingrained with honor
and integrity; were relected in the way he went about
business at the Academy. His more tﬁan three years in
charge were a testimény to the successful application of ali
that he was.

Maxwell Taylor came to the United States Military

Academy as a dlstlngulshed soldler-scholar durling a period

18



of transition in the country and the military. &His
phiicosophy of character deve}opment was based on tharough
deveicpment of the mind and body.; Inteilectual cevelopment
consisted of a liberal mix of haﬁd sciences and humanities.
Paramount for the future leader, in his eyes, was the
impcctance of physical conditloné. Mental and physicai
development was enhanced by moraL development sc that the
end result was as officer who codld effectively lead the-
citizen-soldier in combat. He éuccessfully intreoduced .
lasting changes at West Point that echoed this philosopgy.
As Colonel Roger Nye, retired Army officer and military
historian inferred in a recent‘seminar with the West Point
Fellows, gone was the traditional Academy that had reared |
the iikes of Patton, Eisenhower, and Taylor himself. In its
place Taylor left, as Superintendent, one that was exploring
and applying new notions of leadership through character
building and ways to impart it to cadets.30-

The legacy he left West Point was the strength and
resolve of his own character, a character so strong, that
after rising to the highest position in the Army as its
Chief of Staff, he would oppose President Eisenhower’s
policy of nuclgar deterrence which advocated compiete
annihilation as the only possible recourse, while reducing a
standing Army to a fraction of what was needed. Taylor- s
response was for the Army to have the "capability to react

across the entire spectrum of possible challenges."3l This
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ne sald in a book, Ungerctajn Trumpet, that he wrote shortly
after retiring in 1959. John F. ¥ennedy was so zonvinced of
the country’s need to adopt Taylor’s strategy of ”f]exiole
response)" that he would ask Taylor to come out cfz
retirement and become his personal advisor, eventuélly
taking over as Chairman of fhe Joint Chiefs of S:aff.

There appears a continuity of philosophy that emerges
from Taylor throughout his career. As Superintendént,
character development through a broad-based liperal
education would provide the nation Army officers necessary
for the military to be successful in the age of fiexible
response. The Army‘that he thought should be abie to go
anywhere in the world to fight for democracy, would need

cfficers with character--Maxwell D. Taylor knew that West

Point could provide them
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1. As with any undertaking involving a prominent
figure, the best place to start is with his or her
autcoiography. In Swords and Piowsrzares, Taylor emphasizes
tha: the .etter from Eisenhower to nhim was informal;: nothing
more than an expression of a strong interest by the Chief of
Staff that probably appealed to Tavlor’s own concerns and
plans. :

2. So important did Taylor ccnsider his academic
upbr inging prior to coming to West Point as a cadet, ne
stated in Uncertain Trumpet that teing a member of his high
schcol debate team did more to precare him for military ana'
pubiic service than anything else. The referrence to
maintaining relationships with former teachers illustrates
his sincere interest in academia.

3. Swords and Plowshares, p. 23.

4. Taylor gives us a glimpse at his development early
on of an interest in the humanities and social sciences. No
library cecords are available to cetermine if he was the
exception to the rule.

S. Swords and Plowshares, pp. 29-30. He was one of
only five or six lieutenants out cf a total of 125 students
entering in 1933.

6. Motivation and Work Behavioc, pp. 59-64. Murray’s
Mani fest Needs Theory describes the presense in humans of
neeas that are made up of two compcnents: 1) a qualitative,
or cirectional component which inciudes the object toward
with which the need is directed; a~d 2) a quantitative, or
energetic component which consists of the strength or
intensity of the need toward the coject. One can look
beyond one’s intuition while reading about Taylor“s life and
classify him as a high need for achievement and growth
individual, based on his behavior. For more information
invoiving different theoretical perspectives; see Maslow’s
Need Bierarchy Theory (pp. 43-44)>, and Alderfer‘s Modified
Neec Hierarchy Theory (pp. 44-46) in the same text.

7. Swords and Plowshares, p. 39.

8. Major George Eliot’s article, "To Get the Best,"
describes General Marshall’s methcc for tracking, grooming,
and promoting general officers before and during World War
II1. Prior to outbreak of the war, he selected a group of
officers--Eisenhower, Dever, Bradiey, Patton, etc--based on
his personal evaluation of the incividuals, and put them
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through lnoreasingly difflcult tasks: manifested in a2
sequence of assignments, giving the officer a broader |
at the organizaticn he was rising in. Marshall’'s hope
that these officers whould either fold or be reazy to |
jarge Armles later. Taylor’ s name is not menticned, ve: ¥
vycu ook at his assignment pattern while Marshal! was Chief
of Staff, you can detect a trend similar to the one
described. Taylor was more than likely in Marshali’s
"little black book," and never let his boss down. Knowing
Taylor’s subsequent career after West Point as a
distinguished general officer and statesman, is aiso "prcot
of purchase" for his selection, but hindsight does not ccunt
here.

9. No author is listed for this October, 1945 Assemnply
article introducing Taylor‘s arrival at West Point.

10. Swords and Plowshares (p. 112) and Eisenhower’s
letter to Taylor provide corraborating language.

11. In this February, 1988 Assembly article, Colonel
Howard Prince and Colonel Wilson provide a concise and
informing review of the leadership legacy Taylor left the
Academy. They give Taylor credit for establishing the
department that would evolve into today’s Department of
Behavioral Sciences and Leadership.

12. Swords and Plowshares, p. 40.

13. In a conversation with William Clark, who is
Assistant Secretary of the Army for Manpower and Reserves,
on November 9, 1988 at the Superintendent’s quarters. he
talked at length about Taylor as the Superintendent. He
emphatically maintained that Taylor’s relationship with :he
faculty was positive in every sense. Taylor had a mina .ike
a steel trap which seemed tc squelch any of the faculty Zrom
calling into question his ideas for change. He stated tnhat
Taylor was not overbearing, Jjust well respected
intellectually. Additionally, he talked about Taylor’s
dashing physical appearance and his penchant for maintairing
a high level of physical conditioning by plaving tennis with
the cadets.

; 14. Although Taylor’s name is on the pamphlet as i:s
puthor, the possibility exists that formulation of the
mission statement began as a working concept before his
arrival.

15. Reading Leading the American Soldier, one gets the
impression wnher Taylor has Jjust spent the last four
years--in combat. He knows what worked and failed and is
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bound and determined to impart those lessons learned at West
Pocint.

16. Swords and Plowshares, Chapter 8, anc West 2oint
Loc-s Ahead, p. 3, and Annua} Report of the Surerintendent,
(1$£56-1949)>, all provide comments and data indicating
overall reform that took place during Taylor’s :tour. His
period marked the first positive trend towards an increase
in the social sciences and humanities that were not reduced

after his departure.

17. The word "criticize" is not meant in Ihe
dercgatory sense at all. Implied instead is an objective
appraisal of the curricuium by the Board.

18. Swords and Plowshares, pp. 113-114. Also Annual
Repcrt of‘the Superintendent published for the :945-46 year.

19. Clearly, this is a subjective comment on my part.
Referring again to the needs theory and the developmental
prccess that Marshall is purported to have put Taylor
thrcugh prior to World War II, one can get a sense that
Tayior expects similar behavior in others--if they want to
be :eaders. '

20. Another subjective, yvet logical conclusion. If
anvining, I imply that Taylor was in the mainsiream in his
thin<ing regarding higher education and the needs of the
Armv.

21. Swords and Plowshares, pp. 112-113. He lays out his
pien for the first year, vet changes are made prior to the
enc of that first year. I am suggesting that Taylor had an
agenda before arriving and began implementing subtle changes
ear:y on.

22. It is difficult to determine conclusively just how
invcived Taylor was with senior faculty selecticns. He

impiies in Swords and Plowshares (p. 114> that he was the

one doing the hiring.
23. Swords and Plowshares, p. 114.

24. This annual speech to the Plebes, other than the
commencement speech to the graduating Firsties, was the only
occasion where he spoke to any class on an acacemic matter.
I beiieve it shows his sincere concern for cadets’
deveiopment of solid communication skills. Even though he
hac success bringing in Colonels Stephens and Aispaugh to
teacnh English, Junior grade instructors were hard to find.
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His clcse partlclipatlon may have also been designed tc shore
up these instructor shortages.

25. West Point, its Objectives and Methods, p. 4.

26. Personality psychologists today are beginning to
converge on a theory that takes intc account not only a
person’ s genetlo predlisposition, ut nls or her response to
interaction with the environment. 'In short, we are all born
with certain tendencies, yet they are only activated by the
environment and dependent upon the manner in which we react.
Taylor may not have given enough credit to environmental
impact: on development. He infers that some peoplie just did
not nave the right stuff and could not be helped. For more
on personality development, see Personality: Strategies and
Issues (section I).

27. West Point Looks Ahead, pp. 10—12;
28. Physical Trajining in a Push-Button Era. In this

speecn, Taylor clearly links the lessons learned from World
War II to the needs of the future by reminding us that
technology will never replace the need for physically fit
officers.

29. In American Caesar, Manchester reports through
MacArthur’s aide~de-camp, that MacArthur did not fair well
Wwith the Academic Board. Apparently, MacArthur’s arrogance
and heavy-handed approach towards the Board spellied failure
for the reforms he hoped would remain after his departure;
most of them involving a move with the curriculum towards
increased emphasis on soclal sciences and humanities. '

30. Colonel Nye met with the West Point Fellows on
October 4, 1988 to provide his assessment of West Point
development as an institution throughout the 20th century.
The traditional era (from 1900 to 1945) typified the small
student body that was isclated and did not depend on outside
support. Taylor was essentially the first Superintendent
during the modern era that has seen expanses in the Corps
and physical plant at West Point. Integration with society
through increased visibility has probably been the hallmark
indicator of the modern era. Advancing technology assisted
this increased integration with society.

31. Uncertain Trumpet, p. 6. This is the book he
publ ishes shortly after retiring in 1959 where he outiines
his theory of "flexible response," which is in direct
conflict with President Eisenhower‘s "massive retaljation."
Not only is he at odds with the president because of the
Army‘’s reduced mission, he fundamentally disagrees with him

24



is an excellent examcie of the
officers to develop s:iategic -ideas
missions; a developmen:al

to see. in-leacers ot hign

idec:ogically. This book
nat.ral tendency for flag
the: span beyond military
direction that Kenneay expected
ran~ and position such as the Jcint Staff.
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